
Fine motor skills are the 
foundations for children’s 

future! 
 

 

By Debbie Marson 
                                                       debbie.brett@xtra.co.nz 

 



ABSTRACT 

 “How can teachers support more opportunities for 
children to work on their fine motor skills”.  

 Changed centre practice during this research and 
provided more fine motor activities that supported 
children’s writing.  

 Provided a heightened awareness and knowledge 
for teachers of the importance of enhancing 
children’s fine motor skills. 

 My focus area was the Rising Stars programme, a 
school readiness programme for 4-5 year olds 



INTRODUCTION  

 Fine motor skills developed within early childhood are 
imperative to children’s future success within school life 
(Christy, 2010).  

 It is well documented that it is better to encourage 
children’s participation in activities that help the muscle 
development needed for holding and using pencils or 
scissors, rather than forcing writing activities when 
children are not ready (Brook, Wagenfeld & Thompson, 
2006).  

 Children need to have dexterity and strength in their 
fingers and hands, also eye-hand coordination before 
the ability of manipulating a pencil on paper is 
achievable (Saunders, 2009). 

 In order for a child to be able to write their name the 
strength within their upper body and their core muscles 
are vital foundations for fine motor skills (McCarthy, 
2011).  



ACTION RESEARCH 
 

 Action research supported the short time 
frame for this research and had the 
flexibility of continuous evaluations 
throughout its process.  

 Its collaborative nature, supported a 
wonderful learning environment for all.  

 Through this research my personal growth 
was extensive and invaluable for my 
practice (Robert-Holmes, 2011).  



PARTICIPANTS 
 

 All five teachers took part in my research 
providing a wide range of views, levels of 
awareness, knowledge and thoughts on 
fine motor skills and writing readiness. 

      (Questionnaires and verbal collaboration)  

 

 The children I chose by using the four most 
recent children enrolled in the Rising Stars 
Programme.  

      (Observational record sheets)    



FINDINGS FROM TEACHER 
QUESTIONAIRES 

40% 

60% 

Do we provide enough fine motor activities 
within our Rising Stars Programme? 

Yes

No



FINE MOTOR CHALLENGERS 

Pincer
Grip

Using
scissors

Hand
strength

Gluing
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Children’s main fine motor challenges that 
teachers observe within their groups  

Number of teachers



TEACHERS PERSONAL 
RATING 

Teachers personal rating on their current
knowledge on the  stages of childrens fine
motor development (10 being the highest)

10 

6 

5 5 
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Teacher 1 Teacher 2 Teacher 3 Teacher 4 Teacher 5



TEACHERS VIEWS ON WAYS 
TO FURTHER SUPPORT FINE 

MOTOR SKILLS 
 

 “going back to basics” 

 “implementing more foundations skills with our 2 and 3 
year olds” 

 “more hand exercises to strengthen their muscles” 

  “development of a child’s core strength” 

 “encouraging all children to take part in physical activities” 

 “making physical activities group activities, encouraging all 
children to have a go at trying something new” 

 “more cutting and pasting” 

 



FINDINGS FROM CHILDREN’S 
FIRST OBSERVATION SHEETS 

 

Child J (First observation) 

Development of pincher and pincer grip 

 Observing J cutting with scissors, found him struggling 
to hold the scissors and trying to use two hands.  J ended 
up tearing the paper with his fingers.   

 

Child G (First Observation) 

Development of core strength, posture and co-ordination 

 Observing G on the mat where the crab walk song was 
playing, G struggled to co-ordinate lifting her middle off 
the ground and at the same time walking with her hands 
and feet on the floor. 

 



PLANNED CHANGES 
TO RISING STARS 

PROGRAMME 
 

 

Monkey Bar Challenge 

 

With these findings, reviewing the literature and 
conversing with my peers, we agreed to introduce a 
Monkey bar challenge as part of our large motor 
activities at the beginning of each session.  It involved 
the whole group and promoted a supportive; give it a 
go, team environment, including every child.  We 
changed the positions of the Monkey bars and ways to 
explore it. 

 



PLANNED CHANGES 

Mat Time 

 

New songs were introduced to mat time but the 
change ensured the repetition of these songs, each 
mat time, for the three weeks.  Thus it provided 
time to master the skills within the songs.  The 
songs exercised the whole body, core strength, 
supporting posture and co-ordination, with lots of 
hand and finger movements. We talked a lot about 
hands and fingers, their jobs and how they need to 
be strong. 



PLANNED CHANGES  
  

               Table Activities 

 

The table activities came with the change of 
providing just one activity for each session, the 
focus was ensuring the children had time to truly 
engage in the activity and the teachers had time to 
observe each child.  Providing fine motor activities 
that supported writing readiness, but without 
putting pen to paper.   

 



PLANNED CHANGES 

 

 

The activities included:  

 Clay play  

 Ripping of paper  

 Clothes peg games 

 Messy play  

 Weaving 

 Threading  
 

 



IMPLEMENTING CHANGES 

      Monkey Bar Challenge 

 Children that were previously apprehensive about even 
trying the Monkey bars, at the end of the three weeks 
found their ability, hand strength and confidence had 
grown; changing the position of the bars definitely 
supported this . 

 Each and every child improved (be it holding on for 
longer or swinging further).   

 Teachers had time to observe and support each child in 
their group. 

 The team environment brought with it fun, determination, 
perseverance, commitment and personal goals.   

 



IMPLEMENTING CHANGES 

                     Mat time 

  

     Child G (Second Observation) 

 Development of core strength, posture and co-ordination 

  When observing G at the end of the three weeks she had 
mastered the crab walk from the new song.  She could co-
ordinate holding herself up in the crab position and at the 
same time walk her hands and feet.  She was balanced and 
showed good skills.    

 The music, repetition and time supported practicing and 
mastering skills within a fun environment.    



IMPLEMENTING CHANGES  
 

 

 

Table Activities 

  

 By providing the one table activity each session 
supported more time and we saw more meaningful 
engagement and practice of vital fine motor skills.  The 
teachers had the time to observe and support the 
children at their tables and it wasn’t rushed.  We saw a 
variety of abilities but saw overall improvement within 
the three weeks. Children talked about how their hands 
were tired when doing activities, showing more 
strength and stamina was required. 

  

  



IMPLEMENTING 
CHANGES   

 

 

 

           Table Activities   

 

     Child J (Second Observation) 

 Development of pincer grip 

 At the end of the three weeks when observing J cutting 
some cardboard, I initially needed to support the 
position of the scissors but from there he proceeded to 
cut with great hand strength, co-ordination and 
efficiency.  He never went to use two hands as in the 
first observation and needed no further support.   

   

  

  

  

 



CONCLUSION 
 

 

 Collectively this answered my overall question of 
“How can teachers support more opportunities for 
children to work on their fine motor skills?”  

      Achieved overall goals  

 Changing centre practice  

 Providing activities to support fine motor skills  

 Deliver awareness and knowledge  

 Literature and findings clearly verified the importance 
of children’s fine motor development and the teachers 
role within this…… 



IMPLICATIONS FOR 
PRACTICE 

 Learning just how vital fine motor 
development  is for children and their future 
success, it has had a very large impact on 
mine and others growing philosophy.   

 Confidence in the stages of pencil grip for 
children when to correct their grip or not 
depending on age and development. 

 Being able to pick up on strengths and 
weakness for children within their fine motor 
development and provide activities and 
support for both large and fine motor skills.      



                         PARENTS FEEDBACK 

 “Thank you, you have provided great 
activities that gave us good insight into the 
development of our child that we didn’t think 
about until now” 

 “Thank you for all the great work, we will 
keep working with J at home and playing 
games that involve crossing the mid line.   

 “Thank you for extending her skills, 
challenging her, providing fantastic activities 
and resources and encouraging her” 

 “You think about what’s best for the children 
and give them such wonderful experiences, 
making learning lots of fun at the same time 
as getting our babies ready for school – 
yikes!!”  

 



      TEACHERS FEEDBACK 

 “It was absolutely fundamental to my personal 
teaching that I need to focus on encouraging 
and prompting children to engage in more fine 
and gross motor exercises”. 

 

 “I realised how important fine and gross motor 
skills are for children’s future success in school.  
Thank you I have grown so much as a teacher 
in knowledge and confidence”. 
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