Forest/Nature Programmes in
Urban South Auckland

This session will focus on the literature on ‘Place’, and
Children in the outdoors through the experiences of
South Auckland centres and their daily journeys out into
nature.

Childhood Today.
Foucault reasoned that what appears to be “normal”
in society is actually generated by “normalizing
practices”. (Zinc and Burrows 2006)
The “normalizing” practice currently in our society is
to keep young children penned up, to keep them
“safe”, to keep them “warm and clean” Many spend
most of their waking lives in institutions that are no
better than prisons, then we wonder why we have so
many problems in society.

‘Safe, Warm and Clean.’

Contained

•Children are being raised indoors, they are being
confined into smaller and smaller spaces .
• “Containerised kids” - children spend more time in
car seats, high chairs and baby seats .When they
are outside are pushed in strollers (containers).
• Most “containerising “is done for safety reasons
• however the long term health for these children is
compromised.
• They also miss out on many cognitive benefits
including language and sensory experiences.
• I would conclude that a lack of time would add to
these reasons.
Louv (2005)

Enclosure
Deleuze (1990)contends that disciplinary society
relied on enclosed spaces such as schools,
factories,prisons..... Education is caught up in a
'generalised crisis' in relations to environments of
enclosure

Childhood
“My childhood was rich in smells, noises, warmth and frissons

of terror – mostly of my own making, I climbed trees with
daring but was hugely frightened. I lifted stones wherever I
went in order to inhale the smell of the moist earth. My thrills
were slow worms and toads………..Often I took off my shoes
and loved the tickly feeling of cut grass, the swishy feeling of
long grass, the irresistible roughness of hard sand and the
exotic caress of dry sand: but most of all there was mud.
How glorious to let it squidge between your toes!
Tim Smidt, Chief executive of the Eden Project (cited in Rich et al
2005:6)

Your Memories.
Cast your mind back to your
own childhood.
Ponder your most vivid
memories....
The Places you loved…..
(Think about the places, the
sounds,
the smells and the people)

Dispositions for Learning
Courage
Curiosity
Trust
Playfulness
Perseverance
Confidence
Responsibility
(Ministry of Eduaction,1996)

http://www.educate.ece.govt.nz

Connectedness

Each day groups of
children from Play and
Learn head out into
their community. This
gives children
opportunities for a
sense of belonging ,
connectedness and
confidence of their
place within the Natural
World and their
community.

We’re doing the things we
used to do as children and
creating for children the
sorts of memories I
cherish so fondly. Not that
long ago the soundtrack of
the days and nights was
composed largely
of the notes of nature. Most
people were raised on the
land, worked on the land, and
often buried
on the land. The relationship
was direct (Louv, 2005).

Connection with Place
The overall aim is to
begin noticing the
intersection of
human and more
than human that
creates an early
childhood territory
or 'place' for
pedagogy in the
Deleuzian sense of
the term.
Duhn(2012)

Belonging
The curriculum strand of
Belonging expresses the
desire of attachment to
People, Places and Things
(Ministry of Education 1996)

Belonging to place is of
particular significance to
Maori who are 'tangata
whenua' the people of the
land. (Duhn, 2012)

Relationships

Children learn through
relationships with People,
Places and Things

'Place' holds the potential to
expand and challenge
understandings of how the self
relates to the world (Duhn, 2012)

A pedagogy, consistent with indigenous
assumptions needs to be based on three
key propositions;
For indigenous peoples a sense of Place is a fundamental
human need;
Indigenous peoples formalise the relationship between
themselves and their environments as co-habitors;
A pedagogy capable of embodying ways of knowing and
being cannot be sustained without some sense of
consciousness that encompasses wananga,which is a
conscious union of mind and spirit .
Penetito (2009)

What isPlace?

Often denotes home,belonging,roots kinship
attachment as human capacities for
morality,creativity and agency (Porter 2004.).
To form attachments....is grounded in habit; the
repetition of action and thought establishes home
(Wise, 2000).
Deeply ingrained in understandings of citizenship
with emphasis on values such as belonging,
participation and contribution (Wood, 2011).
Deep connection to Place can be transformative
and healing (Strang, 2006)

Kaitiakitanga
Guardianship of 'place'
means caring for Life in
all it's forms and
interconnections
(Duhn,2012).

Risk /Challenge
Appropriate risk in the outdoors can
minimise accidents

Through encountering risks children
learn how to overcome challenging
situations
Too many restrictions take away the
learning moments
“The best safety lies in learning how to
deal with risk rather than simply avoid
it.”
Clare Warden

Nordic countries have a different cultural
perception of the outdoors. There is an
assumption of competence and active
meaning making in play and learning, the
child’s perspective is considered rather that
the child being ‘socialised’ into adulthood.
(Wyver, Little, Tranter, Bundy, Naughton, &
Sandseter, 2010)

One of the fundamental points
of the Reggio Emilia
philosophy is an image of the
child who experiences the
world, who feels part of the
world right from birth; a child
who is full of curiosities, full of
desire to live, a child who is full
of desire
to communicate from the start
of life, a child who is fully able
to create maps for personal,
social, cognitive, affective and
symbolic orientation.
Edwards & Gandini, (1998).

There are now 140 Forest
Schools across the United
Kingdom, O’Brien & Murray
(2007) found that activities
were based on children's
interests, providing motivation
for, and a love of learning,
curiosity, attention and selfdirection. Practitioners
noticed the children became
increasingly inspired through
interacting with the woodland
environment.

Forest/Nature
School

“Every opportunity to revisit
a
particular outdoor place is
seen as
a chance to deepen one’s
knowledge and sense of
connection.” –
Wattchow & Brown (2012)

Paradoxically it is the child
who can show us how to get
to know nature, all you have
to do is just notice. It’s like
learning to read, noticing
the shape, the context etc.
and realising just how little
we notice unless we take
the time to get present and
tune in with our earth.
Brownlee (2005)

Penetito (2012), notes that
at its most basic
PlaceBased Learners
develop a love for the
environment, of the place
where they are living
We need to develop a
consciousness of the
environment......and the way
local history is presented in
meaningful contexts

For the one year olds the
outdoor environment offers
unmatched opportunities for
empowerment. Her research
data confirmed that many
children, once mobile, chose to
spend a considerable part of the
day outdoors. The one year
olds chose to be outside as
often as the two year olds and
slightly more than the three year
olds.
(Stevenson, 1998)

When a child gets into a
difficult situation, first,
give them the
opportunity to get out
of it. When adults
provide magical
solutions to problems
they not only rob a
child of the satisfaction
of discovering a
solution, but they get
her accustomed to a
quick, easy fix (Gerber
1998).

Health and safety practices criterion 17
Whenever children leave the premises on an outing or excursion:

• assessment and management of risk is undertaken, and adult:child ratios are
determined accordingly. Ratios are not less than the required adult:child ratio;
• the first aid requirements in criterion HS25 are met in relation to those
children and any children remaining at the premises;
• parents have given prior written approval to their child's participation and of
the proposed ratio for:
– regular outings or excursions at the time of enrolment; and
– special outings or excursions prior to the outing or excursion taking place; and
• there are communication systems in place so that people know where the
children are, and adults can communicate with others as necessary.
• When children leave the premises on a regular or special outing or excursion
the outing or excursion must be approved by the Person Responsible.
(Ministry of Education, 2008)

Once children are
connected to nature and
“the environment”
physically and
emotionally, they’ll be
compelled to seek the
hard facts, and they will
take vested interest in
healing the wounds of
past generations...”
- David Sobel

Memories
I wish I could go
back to my
childhood. It went
by so quickly I feel
like it was robbed
from me.
-Gah-adorable

-What memories will
children leave your early
childhood service with ?
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My thanks to the dedicated Teachers, the
Parents and their wonderful Children
from
Play and Learn Early Education Centres,
Clarks Beach, King Street (Auckland)
and Fairfield (Dunedin)

Jan Beatson
jan@playandlearn.net.nz
www.playandlearn.net.nz

