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• Action Research

• Research Question: How can teachers increase the use 
of ICT in the centre?

• Research Setting

• Participants

• Research Methods

ICT is an important tool for children’s learning and development in 

ways that support communication, expression, exploration and 

creativity (Morrow & Mackay, 2008). 



Cycle One:
Phase One – Questionnaire

Q. 1: What if any, are your concerns with children using ICT?

Q. 2: What value do you think ICT has in ECE/ children’s 
learning?

Q. 3: What would help you feel confident in enabling children to 
use ICT?

Q.4: What type of ICT do you think children should have access 
to?

Educators need to recognise the importance of ICT within teaching 

and learning of young children, to be able to successfully incorporate 

this into their practice (Tsantis et al. 2003)..



Phase Two – Planning Meeting

• Discussion supported 
by hand-out

• Children’s camera and 
licence

• Camera policy • Licence implementation 
– where/ when etc.

ICT enriches the quality of children’s learning and of teacher’s practice. 

(Hatherley, 2009). 



Camera Policy/ Guidelines

• Camera licence to be earned before children can use it. 
• Lanyard to be around children’s necks at all times. Teacher’s 

to model this while using the teacher camera.
• Time limit introduced – 5-10 minutes per child.
• Supervision from teachers at all times
• No go areas – bathroom, sandpit, water play areas. Camera 

to be kept out of water/ sand. 
• Storage of camera out of reach, but visibly on display. 

Children to ask permission to use camera, so teachers know 
it is in use and can supervise.

• Loss of licence for one day if misuse occurs i.e. taken into 
no go areas, not using lanyard.

• Out of centre use: permission to take photos of people in 
public.

• Use of laptop to view and pick favourite photos.



Camera Licence

Children need to demonstrate understanding and implement each of the following, to earn a camera licence.

Checklist H D I D

e
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I know to ask permission to use the camera 

and have a teacher supervise me.

I know to keep the camera lanyard around 

my neck at all times.

I know to keep the camera out of water and 

sand as this will damage our camera.

I know how to turn the camera on/ off, and 

to zoom.

I know where I can and can’t use the 

camera i.e. not in the bathroom/ sandpit/ 

around water.

I know I will lose my licence for the day it I 

don’t use the camera correctly. 



Phase Three – Implementation



Phase Three – Photography Collection



Phase Three – Questionnaire

Q.1: What benefit if any, do you thing the children’s learning gained 
from the use of this ICT?

Q.2: What were your concerns if any, in enabling children the use of 
this ICT?

Q.3: What improvements/ recommendations do you think could be 
made to enhance the use of this ICT?

Bolstad (2004), states how early childhood practice is positively 

influenced by the use of ICT to enrich experiences of learning and 

play. 



• ICT is an important tool in early childhood 
education.

• Children take ownership of their learning using 
ICT.

• Balance is essential when integrating ICT into the 
centre program, to enhance children’s holistic 
development.

Marshall & Gilmore (2013) advocate how the use of ICT becomes as 

popular as other curriculum areas, creating a balance between the new 

technology and traditional curriculum areas. 
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